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Remember

In 2001, 10% of teachers had
substandard licenses, were
teaching out of their field, or were
long -term subs.

Teaching vacancies increased

68% from 1999-2000 to 2000-2001.

More than 1,618 teachers
resigned and more than 428
retired between 1999 -2000 and
2000-2001. 34% of the teachers
who resigned were in their first
three years of teaching.

In 2002, teaching Salaries were
46 in the country.

In 2001, Quality Counts rated

51% of schools had 3 or

more principals in the ten
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HISTORY

1999: $2.4 Million Title Il Teacher Quality Grant received; The Teacher
Education Accountability Council; HIM 5 - Improving the Recruitment,
Preparation, Induction, and Professional Development of Teachers; The
Education Initiatives and Accountability Task Force

2000: Full Day Kindergarten Program established; Alternative Licensure
Programs approved

2001: NM State Board of Education adopted policy on Teacher Quality;
Beginning Teacher Mentoring passed by NM Legislature

2001-2002: LESC Ad Hoc Subcommittee for Education Reform

2003: HB 212 established the three -tiered teacher licensure, evaluation,
and salary system; Indian Education Act adopted; Kindergarten Plus
established; NCLB enacted

2003: The passage of two Constitutional Amendments that increased the
funding from the Permanent Funds to help support education reform and
established the Public Education Department as a Cabinet -level agency
reporting to the Governor .



HISTORY

2004-2006: Level I, 11, lll Teacher salary increases finalized

2005: Pre-Kindergarten Act passed; SB 582 passed so that public, post -
secondary institutions may not deny admission to students on the basis of
immigration status; Higher Education Act passed establishing the Higher
Education Department as a Cabinet -level agency reporting directly to the
Governor.

2007-2008: High School Redesign bills passed; Principal salary increased
2008: SIM 3- School Principal Recruitment & Mentoring called for a
systematic plan to increase the number and quality of school principals,
particularly those in high -need schools.

2010: P-20 Education Data System bill passed; Hispanic Education Act
passed; New Mexico School Leadership Institute established.

2011: SB 1200 the Early Childhood Care and Education Act passed.

2011: Discussions around valued -added models of teacher and principal
evaluation; establishing an A -F school grading system; ending social
promotion to ensure that all third grade students are proficient in reading;
and establishing more advanced placement courses and dual credit
courses to ensure that high school students are more successful in college.



The Goal Is To Improve Student Achievement.

Ensuring That Every Student Is Taught By Good
Teachers And Are In Schools Led By Good
Principals Is One Of The Best Ways To Meet That
Goal.

New Mexico Has Faced Challenges In Finding And
Keeping Good Teachers And Principals.

New Mexico Has Worked Hard To Address Those
Challenges.

New Mexi cods Work I s Not

Dor



FIVE MAJOR AREAS OF TEACHER
AND PRINCIPAL REFORM IN NEW
MEXICO SINCE 2000

A Mentorship for new teachers

A Alternative licensure paths

A Return to Work Program

A Three-Tiered Teacher Licensure
A Support For Principals



Why Were These Reforms Adopted ?

A To increase the number of teachers.
A To improve the quality of teaching.

A To attract career switchers with content expertise in
high need areas to the teaching profession.

A To retain high quality teachers in the teaching
profession.

A To recognize advancing levels of teacher effectiveness
over a career.

A To recognize the critical role of the principal in leading
schools, especially schools in need of improvement.



THREHIERED LICENSURE

Level | Level I Level Il
Provisional Teacher| Professional Teache Master Teacher
$30,000 minimum || $40,000 minimum $50,000 minimum
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Mentoring
Annual Evaluations Annual Evaluations Annual Evaluations
Addvanceto Level 1l by Awto Level Il by
submitting Professional submitting Professional
Development Dossier (PDD); Development Dossier (PDD);
810 5 Years Level | Ainimum 3 Years Level II

Teaching Experience;

Teaching Experience
AVIA or NBPTS



Percent Passing Rate For Level 1 and Level 2 Teachers
Initial Scores and After Resubmissions
(N=4,418)
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Principal and Assistant
Principal Evaluation

A 8§22-10A-11(G) NMSA required the Public
Education Department to adopt a highly
objective uniform statewide standard of
evaluation, which includes data sources linked to
student achievement and an educational plan for
student success (EPSS) progress, for level three -
B school principals and assistant school
principals before the 2008 -2009 school year.

A The evaluation system is also linked to the
| eaderso | evel of respon:s
level.




The New Mexico School
Leadership Institute

A The NMSLlIis a partnership between the PED, HED, and
DFA; Eastern New Mexico University, New Mexico
Highlands University, New Mexico State University,
Western New Mexico University and the University of
New Mexico; and New Mexico Public school districts.
NMSLIfocuses on:

I Intensive support for leadership in schools in need of
Improvement

I support and mentoring for new principals

I professional development and support for aspiring
superintendents

I support and mentoring for new superintendents



What Do We Know About The Impact
Of New Mexi co0Os Efforts
Teacher and Principal Quality?

A Teacher salaries improved. New Mexico
ranked 35t in the country for salaries in 2010.

A Teacher shortage improved.
A Beginning teacher retention rates improved

A National ranking i mpr oved from OL
a oBd6 in 2006 anal2back t

Sources:New Me x i ¢ o 0 sTief€chTeaeher Licensure System: Current Results & Future Challenges.

A Joint Evaluation by OEA, LESC, and LFC, 2007; Rankings of the States 2010 and Estimates of School
Statistics 2011 (December 2010) NEA RESEARCH

http://www.nea.org/assets/docs/HE/NEA Rankings_and_Estimates010711.pdf; Quality Counts (2011).




What Do We Know About The pes
Impact  Of The Three Tiered h
System On Student Performance? 0]
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In 2009, the LFC conducted a program evaluation
of The Three-Tiered Licensure System and The
Achievement Gap. The report contained the
following recommendations:

A Require more evidence of student

performance in PDD submissions and teacher
evaluations.

A Establishgoal s for O0expected g
NMSBA ingrade levels and content areas.

—
ONBE OO

Level 3 PDD
Level 3 Non PDD
Level 2 PDD
Level2 Non PDD
Level 1

Sowrce: LFC analysis of PED data

Math Scale Score

A Give districts additional guidance about how to chanas
use student performance data to target =
professional development for teachers 15
showing less than desirable performance. = E&
A Continue to study the link between teacher 0

effectiveness and student outcomes.

Level 3 PDD
Level 3 Non PD D-
Level 2 PDD ]
Level 2 Non PDO-
Level 1 ]



It Is A Fair Question To Ask About
How Al | Of New Mexi coo0s
Reform Initiatives (Including Efforts
To Increase Teacher And Principal
Quality) Have Made An Impact On
Student Achievement.



45
40
35
30
25
20
15
10

Percent of NM 4th Grade Students Scoring At or Above

Proficient in Math Compared to the Nation
(NAEP 1992 -2011)

38

w
al

31
/.16/-—3%
22

19 9
17

15

1992 1996 2000 2003 2005 2007 2009 2011
-=NM Math US Math



40

35

30

25

20

15

10

Percent of NM 8th Grade Students Scoring At or Above

Proficient in Math Compared to the Nation

(NAEP 1992

-2011)

31

33

27

28

24

1992

1996

2000 2003
-=-NM Math

2005
US Math

2007

2009

2011



Student Achievement Comparisons
NAEP Grade 4 Math Students At or Above Proficiency

50%
40% --New Mexico
-B-Florida
30% . —+—Alabama
//‘7/ — Arizona
20% Z ——Kentucky
ﬁ'/( -e-North Carolina
10% Rhode Island
Tennesee
0% [ [ I I I I I |

1992 1996 2000 2003 2005 2007 2009 2011

*Florida data in the year 2000 was unavailable as of 11.11.11
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Percent of NM 8th Grade Students Scoring At or Above
Proficient in Math By Ethnicity*
(NAEP 1992 -2011)
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New Mexico 4 Year Cohort Graduation Rates

80%
70% 71%
66% —® 67%
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Source: PED. Graduati®ates are the percentage of students that graduated on time, which begins when the student
is first in the 9th grade. Prior to 2008, rates are the percentage of seniors that graduated by the end of the year.
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New Mexico High School Graduates Who Take
Remedial Courses At New Mexico Colleges
2000 - 2009
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Source: Ready For College, 200. New Mexico Office of Education Accountalility




Evaluation Models

AStatus Models: A snapshot of student performance at a point in
time which is compared to an established target (e.g., percent
of students reading at proficiency levels).

ACohort to Cohort Change Models: Measure the change in test
results for teachers, schools, or state by comparing status at two
points in time, but not for the same students. (How did this
yvearhdsr adder s do compartegidersd | ast

AGrowth Models: Measure achievement for the same students
from year to year. (How much di d
change from 4 grade to 5" grade?)

AValue -Added Models: A statistical model that attempts to
attribute some fraction of the ¢
over time to certain schools, teachers, or programs. (How much
did Dr. Harrell contribute to Fr
mathematics and what should happen to Dr. Harrell because of
his contributions?)

Source: Getting Value Out Of Valddded. (2010) National Research Council and the National Academy of Education




What Is Needed To Implement A
Value -Added Model

AA longitudinal database that tracks students over time and
accurately links them to their teachers

AConfidence that missing data are missing for legitimate reasons
like student mobility and not problems with the data collection
system.

AExpert staff to run and monitor the value -added analyses.

AA vertically coherent set of standards, curriculum and
instructional strategies that are linked to the standards and then
tests that are well -aligned to the standards.

AA reporting system that effectively presents results and
provides sufficient support so that users are likely to use the
results effectively.

AOngoing training systems for teachers and administrators.

AAn independent way to monitor and evaluate the evaluation
systemso effects on students, te
the program can be adapted if unintended consequences arise.

Source: Getting Value Out Of Valdded. (2010) National Research Council and the National Academy of Educ¢ation




Value -Added Models: Current
Discussions

AThe systems must be transparent and include
teacher and principal participation.

APrincipals must be given the training, time and
support they need in order to conduct high quality
evaluations of teachers.

ACentral office staff must be given the training, time
and support they need in order to conduct high
guality evaluations of principals.

AStudent growth models and value -added models are
being used in a number of districts across the
country.We can learn much by studying what is
happening elsewhere.



Value -Added Models:
Recommendations

ANew Mexico should continue to explore ways to recruit,
prepare and support effective teachers and principals.

ANew Me x i c diéred licerfsureesgstem has proven
valuable and should be revised and strengthened.

ANew Mexico should continue to gather and share data on
t he status of New Mexi coO0Ss



Value -Added Models:
Recommendations

ANew Mexico should explore ways to use student growth
measures to evaluate teachers and principals that are
valid, fair, and feasible.

ANew Mexico needs to gather objective research
regarding VAM models using New Mexico data to
determine the "best fit" models for use with our
populations.

ANew Mexico should have a clear set of expectations
about the intended effects of using student growth
models and should monitor the consequences of the
evaluation system to help the state and districts achieve
their educational goals.



Where Are
We Now?

32



New Mexico is
ranked 46 % in the
country for overall
risks to children.
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Children, Families, and Poverty

Rio Arriba . Union New Mexico has about 144,981
(N:2715 : (N:257 children under the age of five. This
21.7%) : 10.8%) i s about 7% of t he

population of 2,059,179.

Sandoval ™ - 3 About 25.8% of these children live
(N:9081 ) i in poverty. The county percentages

X range from 44.7% in Luna County to
2.4% in Los Alamos County. All but
five of New Mexico 33 counties have
poverty rates higher than the
national average.

Roc?sevelt N= Number of Children Under 5
(;1' 1950;:? In Thgt Coynty. %=Percent of
’ Families with Children with
Income Less than 100% of the
Federal Poverty Level

Percentage of Families with Children
with Income Less than 100% of the
Federal Poverty Level

- Lessthan 5%

. | 5.1-15.7% (Below nat'l avg.)
| 15.8-22.0% (Above natl avg.)
- Greater than 22% (Above nat'l and state avgs.)

Sources: U.S Census, American Community Survey 2010, Five Year
Estimates. National Average = 15.7%; State Average=22%. Children

defined as under 18 years of age . Poverty Thresholds for 2010 for a Family
36 with 2 Related Children Under 18 Years = $22,113.



Children Born To Teen Mothers, 2003-2007
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Rate per 1000 women 15-19 yrs
Number of Teens Giving Birth (4560/yr)
Source: NM DOH, Vital Records, NM IBIS

9 . 1 Less than 41.5 per 1000
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pona Ana [ —_— y | |501-580
| 581-738
- 73.9 or greater
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Mothers Receiving Late Pre-Natal Care, 2007
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Prenatal Care Start in the
Third Trimester, 2007

Percent of Women Giving Birth
Number of Women Starting
Care in 3rd Trimester (1379)

Source: NMDOH, Vital Records, NM IBIS

- Less than 2.2%
| 23%-3%

| 131%-54%
| 55%-6.6%
B 6.7% or greater



Children With Low Weight At Birth, 2003-2007
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Percentage of Elementary School Students Who Are
Habitually Truant

B o-5% []5-10% [ ] 10-20% I Greater than 20%

Source: Albuquerque Public Schools, RDA Department, 2010-2011 School Year. A student is identified as a Habitual
h anmremucanon Truant when the student has accumulated 10 or more days truant. For school names, see Elementary School
40 ' POLICY RESEARCH Reference Guide, pp. 9-10 of this volume.




Percentage oMiddle SchoolStudents Who Are
Habitually Truant

B o-5% [ ]s5-10% [ ]10-20% I Greater than 20%

h o EBUCATION Source: Albuquerque Public Schools, RDA Department, 2010-2011 School Year. A student is identified
41 POLICY RESEARCH as a Habitual Truant when the student has accumulated 10 or more days truant.



Percentage oHigh Schoobtudents Who Are
Habitually Truant

n TR L EDUCATION Source: Albuguerque Public Schools, RDA Department, 2010-2011 School Year. A student is identified
B [JNM POLICY RESEARCH as a Habitual Truant when the student has accumulated 10 or more days truant.



